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Pupil premium strategy statement: St Augustine’s Catholic 
College  

This statement details our school’s use of pupil premium (and recovery premium) funding to help 

improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 

and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  951 

Proportion (%) of pupil premium eligible pupils 12% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2022-2025 

Date this statement was published 31 December 2022 

Date on which it will be reviewed 30 September 2023 

Statement authorised by Aidan Dowle 

Pupil premium lead Sarah Large 

Governor / Trustee lead Nick Bracy 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £113,232.00 

Recovery premium funding allocation this academic year £22,330.00 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

*Recovery premium received in academic year 2021 to 2022 
can be carried forward to academic year 2022 to 2023. 
Recovery premium received in academic year 2022 to 2023 
cannot be carried forward to 2023 to 2024.  

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£135,562.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

 

St Augustine’s intent is that, regardless of a student’s background and their personal 

challenges, Pupil Premium students make good progress and achieve high attainment 

across the curriculum. The focus of our Pupil Premium strategy is to support 

disadvantaged pupils to achieve that goal, irrespective of prior attainment.  

We will recognise and act upon the challenges faced by pupils who have a social worker 

and young carers. The strategies we have outlined in this statement are also intended 

to support their needs, regardless of whether they are economically disadvantaged or 

not. Central to our approach is high – quality teaching and learning, with a focus on 

areas in which disadvantaged pupils require the most support, such as reading and 

extended writing. This is proven to have the most significant impact on closing the 

disadvantage attainment gap, while simultaneously benefitting the non-disadvantaged 

students in our school.  

Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged 

pupils’ attainment will be sustained and improved alongside progress for their 

disadvantaged peers. Our strategy is aligned with our wider plans for school 

improvement as detailed in our College Improvement Plan and our Self Evaluation. We 

will use the National Tutoring Programme for students whose education has been 

worst affected, including non-disadvantaged pupils.  

Individual needs and common challenges will drive our approach, which will be rooted in 

robust diagnostic assessment. To ensure they are effective we will:  

• ensure disadvantaged pupils are challenged in and out of the classroom  

• once the point of need is identified, intervene early  

• adopt a whole school approach in which all staff take responsibility for disadvantage 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 

pupils. 

Challenge 
number 

Detail of challenge  

1 Diagnostic assessment and reading age tests indicate that a significant number of 

disadvantaged pupils have lower literacy skills. Upon entry into St Augustine’s 48% of 

disadvantaged pupils have a reading age of less than ten years. Within this cohort, 26% 

have a reading age of 8.5 years or below. 

This is a barrier which prevents progress and ability to access learning, leading to less 

secure outcomes at KS4. A high literacy score is a strong indicator of future success. 

2 Persistent absence for pupils in receipt of free school meals (32.8%) was in the highest 
20% of all schools in 2018/19. 

Absenteeism reduces learning hours and opportunities for assessment and feedback 
thereby having a negative impact on progress. 

3 Disadvantaged pupils make less progress than non-disadvantaged pupils. The progress 8 
score for the school in 2022 was 0.32 (significantly above national average) compared to 
-0.33 for disadvantaged pupils. Early data suggests that for the current Y11 cohort, 
there is a predicted gap of 0.21 between disadvantaged and non-disadvantaged pupils. 

In terms of attainment, the Attainment 8 score for the school in 2022 was 53.8 
(significantly above national average) compared to 44.9 for disadvantaged pupils. Early 
indicators suggest a gap of 16.56 for the current Y11 cohort. 

4 The education and wellbeing of our disadvantaged pupils has been impacted by the 
pandemic. These challenges have included pupils requiring support with social and 
emotional issues.  

These additional challenges have resulted in significant gaps in knowledge and skills and 
pupils failing to make expected progress. 

5 There is a lack of parity; disadvantaged pupils have less access to educational resources 
and enrichment opportunities and no-disadvantaged pupils. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we 

will measure whether they have been achieved. 

Intended outcome Success criteria 

High levels of literacy; this will include improving 
reading ages of disadvantaged pupils across the 
school, specifically focusing on those pupils below 
their chronological reading age in KS3 and KS4. 

Gaps are reduced in reading ages, especially for the 
disadvantaged. Reading ages for all pupils will increase to be in 
line with, or very close to, chronological age. Measured using 
diagnostic tests, there will be a smaller disparity between the 
scores of disadvantaged pupils and their non-disadvantaged 
peers. 

 

By 2024/25 and the years leading up to this, reading interventions 
will have a direct impact on attainment. 

 

To improve attendance of the disadvantaged 
pupils across all year groups. 

The gap between disadvantaged and non-disadvantaged pupils 
will be removed. Both groups will exceed national averages. 

Persistence absence will be reduced with no gaps between 
disadvantaged and non-disadvantaged pupils. 

To reduce the progress difference between the 
current Y11 disadvantaged pupils and non-
disadvantaged pupils. To build safeguards to 
maintain and reduce the gap before pupils reach 
Y11, including the development of metacognitive 
and self-regulatory skills of disadvantaged 
learners (from Y7). 

 

To embed new assessment procedures which 
support identification of gaps with robust and 
valid data, resulting in swift and effective 
intervention. 

 

Quality-first teaching and the curriculum will respond to the 
needs of all pupils. Evidence will be seen in lesson observations, 
student voice and work scrutiny. 

There will be improved metacognitive and self-regulatory skills 
among disadvantaged learners. Effective feedback will empower 
them to monitor and regulate their own learning. 

 

 

Effective assessment will underpin appropriate interventions in 
knowledge and skills as well as literacy development. 

 

The Progress 8 Gap between disadvantaged and non-
disadvantaged pupils will be reduced. 

 

To achieve and sustain improved wellbeing for all 
pupils.   

A range of sources of support for social, emotional and 
behavioural needs will be in place and as a result, pupil wellbeing 
and mental health have been improved. 

The Peer Mentoring programme will have increased self-esteem 
in pupils identified as being-in-need of support. 
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Sustained high levels of wellbeing demonstrated by: student and 
parent voice; teacher observations, participation in enrichment 
activities and wellbeing surveys. 

To ensure parity of opportunity  Financial barriers have been removed to ensure that 
disadvantaged pupils are able to fully participate in any event 
that widens cultural capital.  

 

They will have equal opportunities to engage in extra-curricular 
activities, including sports, outdoor activities, arts, culture and 
trips. 

 

Disadvantaged pupils will have the resources needed to access 
learning. 

To improve the parental engagement of parents 
of disadvantaged pupils 

All parents of disadvantaged pupils will attend all in-school events 
via other means (e.g. telephone) if unable to attend in person at 
least once during the academic year. This increased involvement 
of parents will support the pupils to appreciate the value of 
education and this outcome will feed into progress, attendance 
and attitude to learning, supporting improvement in all these 
areas. 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 40,668.60 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

A relentless focus on high 
quality teaching, through the 
Incremental Coaching 
Programme, where every 
teacher is challenged and 
supported. In addition, there 
will be continued bespoke 
support for ECTs and RQTs. 

 

 

Research shows that ‘high quality teaching is the most important lever that 
will help us to improve disadvantaged outcomes’. This has been identified as 
a key principle in the EEF Guide to the Pupil Premium https://educationen-
dowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guid-
ance.pdf 

 

Research for Education Inspection Framework 2019 states that ‘Classroom 
practice, and in particular teaching effectiveness, is the single most im-
portant factor in school effectiveness.’  

3 

https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance.pdf
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https://assets.publishing.service.gov.uk/government/uploads/system/up-
loads/attachment_data/file/963625/Research_for_EIF_framework_up-
dated_references_22_Feb_2021.pdf 

 

Research has shown that supporting continuous and sustained Personal De-
velopment on evidence-based classroom approaches is important to de-
velop    teaching practice. 
 
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-pro-
fessional-development/EEF-Effective-Professional-Development-Guidance-
Report.pdf?v=1635355217 
 
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-pro-
fessional-development/EEF-Effective-PD-Mechanisms-
Poster.pdf?v=1635355217https://assets.website-
files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_G
TT_EVIDENCE REVIEW_DIGITAL.pdf?utm_referrer=https://www.greatteach-
ing.com/ 

CPD, including coaching, will 
help to develop classroom 
practice informed by cognitive 
science. 

The Research for Education Inspection Framework 2019 suggests that 
achievement is maximised when teachers actively present material and 
structure taking-into -cognitive science research, observation of expert 
teachers and the use of models and instruction. Combining this with the in-
cremental coaching model where all teachers including ECTs are supported 
by a Lead Practitioner will help to ensure quality-first teaching. 

https://assets.publishing.service.gov.uk/government/uploads/system/up-
loads/attachment_data/file/963625/Research_for_EIF_framework_up-
dated_references_22_Feb_2021.pdf 

It is reported (EEF) that metacognition and self-regulation approaches to 
teaching support pupils to think about their own learning more explicitly, of-
ten by teaching them specific strategies for planning, monitoring and evalu-
ating their own learning. It is argued that the impact of metacognition and 
self-regulation approaches is very high (7+ months additional progress). 

Professional development can be used to develop a mental model of meta-
cognition and self-regulation, alongside an understanding of teaching meta-
cognitive strategies. 

https://educationendowmentfoundation.org.uk/education-evidence/teach-
ing-learning-toolkit/metacognition-and-self-regulation 

Research supporting the impact of the application of cognitive science in the 
classroom can be found below: 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Cognitive_scie

nce_approaches_in_the_classroom_-

_A_review_of_the_evidence.pdf?v=1629124457 

3 

New assessment procedures 
will be embedded to ensure 

There is clear evidence (EIF Framework) that, if judiciously and effectively 

employed, assessment can have a positive impact on learning and teaching. 
3 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-PD-Mechanisms-Poster.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-PD-Mechanisms-Poster.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-PD-Mechanisms-Poster.pdf?v=1635355217
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Cognitive_science_approaches_in_the_classroom_-_A_review_of_the_evidence.pdf?v=1629124457
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Cognitive_science_approaches_in_the_classroom_-_A_review_of_the_evidence.pdf?v=1629124457
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Cognitive_science_approaches_in_the_classroom_-_A_review_of_the_evidence.pdf?v=1629124457
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that pupils receive effective 
feedback that aids progress. 

In particular, formative assessment has been found to have a significant 

positive effect on attainment in schools, colleges and early years settings 

whereas summative assessment is more useful for general quality control 

and to provide a picture of how well a pupil (or group of pupils) has 

performed over a time period on a set of learning goals in a particular 

subject.  

https://assets.publishing.service.gov.uk/government/uploads/system/up-
loads/attachment_data/file/963625/Research_for_EIF_framework_up-
dated_references_22_Feb_2021.pdf 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/feedback 

Improved marketing, induction 
processes and career 
development opportunities to 
support staff recruitment and 
retention. 

Supporting the delivery of effective professional development is key to 

retaining great teachers. Investing in additional recruitment strategies, or 

boosting retention via high quality professional development are practical 

strategies senior leaders can use to improve staff retention. 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-

professional-development/EEF-Effective-Professional-Development-

Guidance-Report.pdf?v=1635355217 

3 

Professional Development for 
staff prioritising disciplinary 
literacy so that all staff are 
confident in teaching literacy 
and communication skills 
focusing on subject-specific 
literacy. 

Research shows that vocabulary development should be at the forefront of 

any literacy strategy. It is recommended that school leaders prioritise 

subject specific literacy rather than general approaches. 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-

ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670402463 

1 

Paired reading programme to 
be initiated and facilitated by 
the HOS and Librarian. Sixth 
form students will be trained to 
read with Y7 pupils with a need 
to improve their fluency in 
reading. 

Paired reading helps increase the range and amount children read, and is a 
way to build fluency and comprehension. To become expert readers, pupils 
first need to become less reliant on decoding, and fluency is improved 
through practice. Paired reading is one way to build children’s experience 
of reading as part of the transition from novice to expert reader (A Castles, 
K Rastle and K Nation, ‘Ending the reading wars: reading acquisition from 
novice to expert’, in ‘Psychological Science in the Public Interest’, Volume 
19, Issue 1, 2018, pages 5 to 51) 

https://www.gov.uk/government/publications/now-the-whole-school-is-

reading-supporting-struggling-readers-in-secondary-school/now-the-whole-

school-is-reading-supporting-struggling-readers-in-secondary-school 

Research suggests that schools should expect and proactively plan to 

support students with the weakest levels of literacy, particularly in Year 7 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-
ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670402463 

1 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/963625/Research_for_EIF_framework_updated_references_22_Feb_2021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670402463
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670402463
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670402463
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670402463
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Staff training in P4C to support 
the teaching of literacy and 
communication skills. 

Research has highlighted that quality of talk is likely to be more important 
than quantity. Improving quality means much more than getting students to 
talk more, or, as a teacher, trying to talk less. Instead, quality is more likely 
to be improved by considering structure and variety.  

By providing time and support for teachers to define high quality reading 
and oracy, this can be translated into high quality writing across the curricu-
lum (What is Disciplinary Literacy and Why Does it Matter? By Timothy and 
Cynthia Shanahan 2012). 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-
ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670402463 

1 

 

Targeted academic support (for example, tutoring, one-to-one support, structured 
interventions)  

Budgeted cost: £ 67,781.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Targeted literacy 
intervention. 

 

Recruit/train a 
member of staff to: 

 

Assess phonics  

  

Provide effective 
phonics intervention 

 

Disseminate training to 
increase capacity of 
staff able to deliver 
phonics interventions 

 

Evidence suggests that children benefit from a balanced approach to literacy that 
includes a range of approaches. The emphasis of the different approaches will 
shift as children progress; effective diagnosis can help to identify priorities and 
focus teaching to ensure that it is efficient.  

 

Recent research by Ofsted suggests that ‘Schools should use assessment to help 
identify whether problems are related to word recognition, oral language 
comprehension or a combination of these’. It is reported that using reading age 
assessments may in fact not be effective due to the variation in reading ability of 
older readers. It is argued that while a child’s reading age can identify a problem 
with reading, it cannot determine what the problem might be. Decoding and 
fluency should also be assessed to identify meaningful intervention. 

Schools cited in recent research by Ofsted recognised that although cross-
curricular, school-wide initiatives improved reading, there were pupils who first 
needed specific teaching in phonics. Once pupils could read accurately, they were 
better able to access and benefit from what schools did to improve the reading of 
all pupils. 

It was highlighted in this research that secondary teachers often have little 
experience of, and training in, how to support struggling readers in science, 
history or modern foreign languages, for example. HMI also described how 
schools may test reading age and share this information across the school, but do 
not then give teachers and support staff the training they need to help these 
pupils. Best practice was shown to be schools which also used the expertise of 
primary teachers 

 

1 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670402463
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1670402463
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Furthermore, in schools where teachers were trained to understand and spot 
reading problems, subject teachers better understood the knowledge pupils 
needed to become proficient readers, and the gaps in knowledge that might 
affect this.  

. 

https://www.gov.uk/government/publications/now-the-whole-school-is-reading-
supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-
reading-supporting-struggling-readers-in-secondary-school 

 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy 

 

Engage with the 
National Tutoring 
programme to provide 
school-led tutoring for 
pupils whose education 
has been most affected 
by the pandemic.  

On average, one-to-one tuition is very effective at improving pupil outcomes (+5 
months). The EEF recognises that one-to-one tuition might be an effective 
strategy for providing targeted support for pupils identified as having low prior 
attainment or are struggling in particular areas. 

Small group tuition has an average impact of 4+ months’ additional progress over 
the course of a year. The chosen approach will consider the research and the 
most effective intervention based on the needs of individual pupils. 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/one-to-one-tuition 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/small-group-tuition 

 

Further research on the impact of targeted interventions can be found below: 

 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy 

 

https://d2tic4wvo1iusb.cloudfront.net/documents/support-for-schools/school-
improvement-planning/Selecting_interventions_tool.pdf?v=1631171996 

 

3 

Staff Training to ensure 
that Teaching Partners 
are able to work collab-
oratively with the class-
room teachers so that 
they can have the best 
possible impact on pupil 
progress. 

. 

Strategic deployment of TPs is important to ensure that priority pupils are 
supported. This will include ensuring that TPs are fully prepared for their role and 
supplementing rather than replacing high quality provision form the classroom 
teacher, including targeted interventions. 

The EEF guidance report on making the Best Use of Teaching Assistants includes 6 
recommendations including adopting evidence-based interventions to support 
small group and one-to-one instruction. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/teaching-assistant-interventions 

3 

https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://d2tic4wvo1iusb.cloudfront.net/documents/support-for-schools/school-improvement-planning/Selecting_interventions_tool.pdf?v=1631171996
https://d2tic4wvo1iusb.cloudfront.net/documents/support-for-schools/school-improvement-planning/Selecting_interventions_tool.pdf?v=1631171996
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 27,112.40 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Restructure (in terms of 
premises and human 
resources) the social, 
emotional and 
behavioural support 
offered by the school. 

 

 

 

 

 

Continued staff training 
on behaviour 
management and 
building relationships 
with pupils. 

Social and emotional skills support effective learning and are linked to positive 
outcomes later in life. It is suggested by the EEF that schools may consider whole-
class approaches as well as targeted interventions. 

The EEF guidance includes six recommendations to support evidence-informed 
decisions about behaviour strategies. Social and emotional learning approaches 
have a positive impact, on average, of 4 months additional progress in academic 
outcomes over the course of an academic year. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/social-and-emotional-learning 

 

Behaviour interventions seek to improve attainment by reducing challenging 
behaviour in school. This entry covers interventions aimed at reducing a variety 
of behaviours, from low-level disruption to aggression, violence, bullying, 
substance abuse and general anti-social activities. The EEF suggest that behaviour 
interventions can add +4 months of pupil progress in one academic year. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/behaviour-interventions 

 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-
reports/behaviour/EEF_Improving_behaviour_in_schools_Report.pdf?v=1670402
401 

4 

Embed principles of 
good practice in 
accordance with the 
DfE’s Improving School 
Attendance advice. 

Procedures will be 
reviewed and updated. 
Staff will receive training 
to develop and 
implement new 
procedures. There will 
continue to dedicated 
support staff including 
HOYs and the Assistant 
Head responsible for 
attendance. 

The DfE guidance has been informed by engagement with schools that have 
significantly reduced persistent absence levels.  

https://www.gov.uk/government/publications/school-attendance/framework-
for-securing-full-attendance-actions-for-schools-and-local-authorities 

 

Findings from how to best support parents using the guidance set out by the EEF 
on Working with Parents to Support Children’s Learning will also be incorporated 
into our procedures. 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-
reports/supporting-parents 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/parental-engagement 

 

 

2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/behaviour/EEF_Improving_behaviour_in_schools_Report.pdf?v=1670402401
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/behaviour/EEF_Improving_behaviour_in_schools_Report.pdf?v=1670402401
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/behaviour/EEF_Improving_behaviour_in_schools_Report.pdf?v=1670402401
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Extend the extra-
curricular provision and 
ensure access for all 
pupils. 

Some arts activities have been linked with improvements in specific outcomes. For 
example, there is some evidence of the impact of drama on writing and potential 
link between music and spatial awareness. 
Wider benefits such as more positive attitudes to learning and increased well-be-
ing have also consistently been reported. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/arts-participation 

 

5 

 

Total budgeted cost: £ £135,562.00 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

In 2022, disadvantaged pupils made less progress than non-disadvantaged pupils. The progress 8 score 
for the school in 2022 was 0.32 (significantly above national average) compared to -0.33 for 
disadvantaged pupils. The P8 score for disadvantaged pupils in Wiltshire was -0.65 and the national P8 
score for disadvantaged pupils was -0.54. 

In terms of attainment, the Attainment 8 score for the school in 2022 was 53.8 (significantly above 

national average) compared to 44.9 for disadvantaged pupils. The A8 score for disadvantaged pupils in 

Wiltshire was 35.2 and the national A8 score for disadvantaged pupils was 37.5. 

 


